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Master of Science in Education
Conceptual Framework

FOSTERING IMPROVEMENT AND INNOVATION THROUGH INQUIRY
GROUNDED IN REFLECTION AND RESEARCH

e

1. VISION OF LEARNING

subject matter

= Learning as a social practice

= Authentic experience

opportunities and thinking

= Understanding student thinking about the

= Reflection and research as a means of learning

= Use of technology to extend learning

2. VISION OF LEARNERS

contexts

2.1 Lifelong view of learning and
development shaped by social

2.2 Student diversity as a resource
for the educational community

3. VISION OF TEACHING

3.1 Connection of theory to practice

3.2 Professional conduct that is
responsible and ethical

CONCEPTUAL FRAMEWORK

NORTHWESTERN UNIVERSITY
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Appendix

Master of Science in Education
Conceptual Framework

As active participants in the field of education, our candidates will strive for improvement and
innovation, based on inquiry that is grounded in reflection and research. The candidates will have

A Vision of Learning that focuses on:

1.1. understanding student thinking about the subject matter;

1.2. reflection and research as a means of learning;

1.3. learning as a social practice, which encourages collaborative learning in which people
clarify doubts, examine beliefs and work together to address questions and concerns;

1.4. authentic experience, where class sessions and assignments are designed to engage
students’ interests and to have implication for the student beyond the classroom; and

1.5. the use of technology to extend learning opportunities and thinking.

A Vision of Learners that focuses on:

2.1 lifelong learning and development shaped by social contexts; and
2.2 student diversity as a resource for the educational community.

A Vision of Teaching that focuses on:

3.1 connection of theory to practice, where the candidates understand that theories suggest
questions and ideas about practice, and practice suggests modifications of theory; and
3.2 professional conduct that is responsible and ethical.

In addition to revisions noted above, in spring 2004, the Unit Committee approved seven
candidate dispositions, which grow out of the NUCF and the Unit Mission. It is our goal to help
candidates acquire the following dispositions to the level of proficiency:

1) Willingness to systematically reflect on one’s own practice. (NUCF 1.2, 3.1)

2) Commitment to understanding students’ thinking about the subject matter. (NUCF 1.1)

3) Belief in the value of seeing students as individuals. (NUCF 1.3, 2.1, 2.2)

4) Enthusiasm for learning and teaching through collaboration. (NUCF 1.3)

5) Willingness to take the risks associated with engaging students’ interests through real
world experiences. (NUCF 1.4)

6) Energy for incorporating innovations in teaching, including the use of new technologies.
(NUCF 1.5)

7) Commitment to conducting one’s self professionally and responsibly. (NUCF 3.2)
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MSEd Staff Contact Information

Certification Office FAX #:(847)491-4664
msedprog @mail.sesp.northwestern.edu

Monday - Friday, 8:30 a.m. - 5:00 p.m.
618 Garrett Place, Evanston IL 60208
Phone: (847) 467-1458 / FAX: (847) 467-2495

Office Staff

Dr. Sophie Haroutunian-
Gordon

Program Director

(847) 467-1999
shg@northwestern.edu

Pat Rodriguez
Assistant Director

(847) 491-7526
p-rodriguez@northwestern.edu

Dr. Lois Trautvetter
Associate Director, Higher
Education Administration and
Policy

Assistant Professor

(847) 491-3901
I-trautvetter@northwestern.edu

Brad Wadle

Admissions Coordinator
(847) 461-3829

b-wadle @northwestern.edu

Kate Shannon Biddle
Marketing Coordinator
(847) 491-4620

kbiddle @northwestern.edu

Amy Ferguson
Department Assistant
(847) 491-3617

amy-ferguson@northwestern.edu

Mary Gajewski
Co-Director for School
Partnerships;
Field Coordinator for Teacher
Education
(847) 491-8173
m-
gajewskil @northwestern.edu

Dr. Mary Goosby
Co-Director for School
Partnerships;

Field Coordinator for Teacher
Education

(847) 467-2138

m-goosby @northwestern.edu

Meg Kreuser
Certification Manager
Annenberg Hall, Rm 119
(847) 491-5362

certify @northwestern.edu
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www sesp.northwestern.edu/msed

Student Advisors

Dr. Lois Trautvetter

(Higher Education
Administration & Policy)
(847) 491-3901
I-trautvetter@northwestern.edu

David Renz

(Secondary, Advanced
Teaching, Golden Apple
Fellows)

(847) 467-5317
dwr209@northwestern.edu

Peg Kritzler

(Secondary, Advanced
Teaching, ICTC/GATE)
(847) 251-7277 or

(847) 467-5317
pvk7217@aol.com
p-kritzler@northwestern.edu

Ellen Esrick
(Elementary)
(847) 866-6998
eeS3@yahoo.com
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Faculty Research Interests

Faculty Member, contact information

Research & Teaching Interests

Emma Adam
847-467-2010
ek-adam@northwestern.edu

child development; attachment

Quin Li
847-491-7602
l-bjorncrantz@northwestern.edu

Library; database of education materials

Lee Blum
847-491-7478
l-blum@northwestern.edu

psychology of coping; adaptation; counseling psychology

Doug Breunlin

733-4300 ext 602
733-4301
733-4302 d-breunlin@northwestern.edu

family & marital therapy; creating peaceable schools

Lindsay Chase-Lansdale
847-467-6906 (IPR); 7-6913; Asst. 7-6905
Icl@northwestern.edu

child & adolescent development; poverty& welfare
reform; public policy

Fay Cook
847-491-3716
flc943@northwestern.edu

public policy; aging; social security

Sonny Cytrynbaum
847-491-5754
scyt@northwestern.edu

pathology in middle/later years; group dynamics; gender
& authority

Grier Davis
847-491-4492
grierdavis@northwestern.edu

higher education policy

Gunhild Hagestad
847-491-3884
g-hagestad@northwestern.edu;
gunhild.hagestad@hia.no

inter-generational relations; gender & social policy;
family patterns in aging society

Sophie Haroutunian-Gordon
847-467-1999
shg@northwestern.edu

teacher preparation; philosophy of education

Bart Hirsch
847-491-4418
bhirsch@northwestern.edu
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adolescent development; community psychology; social
networks for support
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Faculty Research Interests

Faculty Member, contact information

Research & Teaching Interests

Jake Julia
847-491-2912
jjulia@northwestern.edu

change management, finance

Dan Lewis
847-491-8722; 1-3715
dlewis@northwestern.edu

sociological analysis of social problems (crime, mental
illness, education)

Gregory Light
847-467-2338
g-light@northwestern.edu

faculty development, nanoscience education, peer
teaching and learning in Science and Engineering

Eugene Lowe
847-491-5255
eyljr@northwestern.edu

higher ed history, philosophical and religious issues in
higher education

Dan McAdams
847-491-4174
dmca@northwestern.edu

identity & the self; self-defining life stories; midlife

Paula Olszewski-Kubilius
847-491-3856; 1-3782 main
p-olszewski-kubilius@northwestern.edu

gifted education; minority gifted child development

Andrew Ortony
847-467-3694
ortony@northwestern.edu

models of cognition & emotion; human/computer
interaction

Penelope Peterson
847-491-3828
p-peterson@northwestern.edu

policy & practice; teaching & learning in various context;

math, literacy

William Pinsof
847-733-4300 ext 640; Royce x305
w-pinsof@northwestern.edu

family & marital psychotherapy

Brian Reiser
847-467-2205
reiser@ils.northwestern.edu

interactive learning environments for science education

Jim Rosenbaum
847-491-3795; 847-467-1481
j-rosenbaum@northwestern.edu

school reform; school to work transitions; effects of
residential integration; community colleges

Linda Rubinowitz
733-4300 x610;847.46 7-7285
Irubin@northwestern.edu
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family & marital therapy
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Faculty Research Interests

Faculty Member, contact information

Research & Teaching Interests

Miriam Sherin
847-467-3990
msherin@northwestern.edu

mathematics teaching & learning; teacher education

James Spillane
847-467-5577
j-spillane@northwestern.edu

distributed leadership; who beyond principals making

decisions in schools

Dr. Lois Trautvetter
847-491-3901
|-trautvetter@northwestern.edu

student development, faculty development, gender and

science

Uri Wilensky
847-467-3838
uwilensk@tufts.edu
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mathematics; learning sciences
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The Nature of Questions

This section is presented by Sophie Haroutunian-Gordon*, Professor of Education and Social
Policy and Director of MSEd Program
* Prepared with the assistance of the Great Books Foundation Leader’s Manual

The Three Kinds of Questions

Fact Questions

For the purpose of our discussions, we shall define fact questions as those questions which
can be answered satisfactorily by pointing to a particular passage in the material. The “facts,”
therefore, are the author’s facts -- the events as s/he describes them in the book, work or art,
etc. Answers to the fact questions are always answers about which there will be little
argument.

Interpretive Questions

For the purpose of our discussions, we shall define interpretive questions as those questions
for which there can be more than one satisfactory answer, based on the text. In addition,
interpretive questions are always asked in order to explore what the author means. To answer
an interpretive question, the participant must first give his opinion of what the author means
and then support his/her opinion with “facts” from the text. Interpretive questions may be
about:

a) The meaning of a word as the author uses it
b) The meaning of an entire passage

c) The meaning of an entire situation

d) The construction or organization of a work
e) The belief of the author

f) The intention or purpose of an author

If the question asked is an interpretive one, there will be argument or controversy about the
answer. The argument comes either over the resolution offered or the use of the author’s
facts to support the resolution.

Evaluative Questions

For the purpose of our discussion, we shall define evaluative questions as those questions
which can be answered by giving an opinion based upon experience outside the work being
discussed. Questions of evaluation ask one to determine the respects with which one agrees
or disagrees with the author’s meaning. Evaluation questions may also ask one to determine
the degree to which the text has application to one’s own life.

If you are confused as to whether a question is factual, interpretive or evaluative, give
yourself the “thirty second test”: start to answer the question. If you can answer it by
pointing to one passage in the material, you have a fact question; if you find yourself offering
an opinion and supporting it with evidence from the book, you have an interpretive question;
if you offer your opinion and then justify the opinion on the basis of your own experience
rather than referring to the material itself for evidence you have an evaluative question.
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The Nature of Questions

Two Uses of Questions
The discussion begins with a basic question.
All basic questions have the following qualities:

= They are interpretive questions designed to explore the author’s meaning.

= They are questions to which you are unsure of the answer.

= They are questions you care about resolving (coming to a decision about the answer).
» They are questions which imply or suggest many other questions.

= They may be hypothetical (suggest an answer) or non-hypothetical (do not suggest an
answer.

* They may be in the form of issue questions. Such questions are answered by making a
case for one of two opposing possibilities.

= They are always specific questions — questions which can only be answered after careful
reading and/or study of the material.

In general, a basic question is an interpretive question which suggests further questions that
lead to an extended discussion of one of the main ideas of the work.

A basic question implies or suggests at least eight follow-up questions.
The follow-up questions contain ideas that relate directly to the basic question; if one answers
a follow-up, the answer will bring one closer to a resolution of the basic problem.

Question Clusters

A cluster of questions contains one basic question and at least eight follow up questions that
relate directly to the basic question. The follow-up questions in a prepared cluster are always
interpretive questions. If you cannot think of at least eight interpretive follow-ups, you have
not begun with a question that is basic for you. It is possible to spend at least thirty minutes
discussing a good cluster.
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The Nature of Questions

Guidelines for having a satisfying discussion experience
The goal of the discussion is to probe and pursue resolution to a question that is of interest to
the group. In so doing, it helps to:

1.

Relate questions that you have about the meaning of the text or those you hear from
others.

Ask for clarification of any point or terms you do not understand.

If you are confused by what you hear and another says, repeat back what you have heard
and ask for clarification.

Try to support your opinion of what the author means by a) reading from the text; b)
offering an accurate paraphrase; c) offering reasons and examples from your own
experience where appropriate.

Challenge any assumptions in the questions with which you do not agree.

Do not refer to an outside text or material unless everyone in the group is familiar with it.
Refer to outside materials that all are familiar with only as it sheds light on the problem
under consideration.

Try to keep an open mind. Be willing to alter your position if someone shows you an
error in your opinion or your use of facts.
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The Nature of Questions

Preparing to lead an Interpretive Discussion
= Read or study material carefully.
= Raise questions (in writing) about:
=  Words or passages you don’t understand
=  Words or passages that may have more than one meaning

= Passages or words you would like the participants to consider in light of their own
experience

* Main ideas you wish the participants to consider
=  Work with the questions in the following manner:
= Read through all questions and dispose of any that are not interpretive

= If working with a co-leader, pick out some of the main questions on your list and
discuss them (if you have a good interpretive and/or basic question, you will find
yourselves disagreeing or in controversy

=  Write down new questions that arise in the process of answering the ones you have
already written

= Check the wording of your questions. Be sure that they are clear, specific, and do not
contain confusing or technical terms.

= Arrange the questions by clusters, writing the basic question first and the follow-up
questions beneath it. For every basic question, you should have at least eight follow-
up questions. The answers to follow-up questions should bring you closer to the
resolution of the basic question.

=  Determine the basic question cluster with which you will open the discussion.
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The Nature of Questions

Resolve the Basic Question

1. You may begin by stating the basic question. Often, the group will fail to see many of
the implications of the basic question at first. Ask follow-up questions to:

* introduce implications of the basic question

* require a participant to support an opinion or conclusion with evidence from the text
* correct errors of fact

* bring out other possible resolutions to the question being discussed

2. Use participants’ remarks as a source for follow-up questions. (the participants’
comments rather than prepared questions should be the main source of follow-ups.

3. Explore all the implications of the basic questions — those you have written down, and
those which come up during discussion. Explore the implications fully and one at a time
so that important, unanswered questions do not pile up.

4. Obtain a partial resolution to the basic question every so often. Repeat the basic question
or ask other questions that will bring forth a summary of what you believe may have been
learned so far. In the course of the discussion, try to make sure that:

*  You ask questions only
* The words in questions are clear, specific, and non-technical
* Each member of the group participates at least three times

Observe the Basic Rules of Discussion
1. The group may discuss only the book or work that has been assigned.

2. Leaders are not to allow any person to participate in the discussion unless he has read or
otherwise prepared.

3. Unless it is otherwise agreed, participants are not allowed to introduce to the outside
authorities to lend weight to their arguments. Whatever a participant says is to be
interpreted as his own opinion and is to be supported with evidence from the text.
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The Nature of Questions

Criteria for evaluation of cluster of questions
In reviewing the evaluation of your written questions, please consider whether:

1.

2.
3.
4

Technical terms are present and should be replaced with the meanings you intend?
Question is unclear?
Page reference is missing?

Question is phrased by quoting a relevant passage from the text and asking a question
about its meaning?

Follow up question is directly related to basic question (i.e., resolving follow-up in at
least one way suggests possible resolution of basic question?

Ideas about the answer to the question are built into the question itself? (Use the single
possibility or the “issue” form of question unless there is evidence for at least three
resolutions of the question.

Question is an interpretive question?
Statements are present in the question? (Try to avoid)
Question meets all the student criteria?
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The Nature of Questions

What’s that,
Schroeder?

This is a new
recording of
Brahms’ Fourth
Symphony.

You mean you’re
going to dance to
it?

No, I'm just
going to listen to
it.

You mean you’re
going to whistle
or sing while you
listen to it?

No, I'm just
going to listen to
it.

53

What are you going to
do with it?

I’'m going to take it
home and listen to it.

Are you going to march
around the room while
you listen to it?

No, I’'m just going to sit
and listen to it.

That’s the most
ridiculous thing I’ve
ever heard!
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The Nature of Questions

Cartoon Cluster

WHY DOES THE GIRL CALL SCHROEDER'’S STATEMENTS RIDICULOUS WHILE
SCHROEDER DOES NOT MAKE A JUDGEMENT ABOUT HER QUESTIONS?

*  Why does Schroeder mention that his album is a new recording of Brahms’ Fourth
Symphony?

*  Why are there several Brahms’ recordings in the window?

*  Why is Schroeder looking straight ahead instead of at a Brahms’ recording in the first
picture?

*  Why does Schroeder answer the girl four times in almost the same way?

=  Why does he add the word “just” to the last three responses?

*  Why is Schroeder’s mouth hidden in one frame?

=  Why does the girl ask all the questions and Schroeder make almost all of the
statements?

*  Why does the girl have no idea that what Schroeder is holding is a record?

=  Why does the girl offer possible meanings for the word “listen” while Schroeder does
not?

*  Why does the girl demonstrate what she means by march and dance?

*  Why does Schroeder start to walk away from the girl while she is asking questions?

=  Why does the author have Schroeder out of sight when the girl makes her comment?
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Glossary of Terms and Acronyms

Though not a comprehensive list, knowing these terms and acronyms should help you navigate
student life with a little more confidence.

Annenberg

Blackboard/

Course
Management
System

CAESAR

CAPS

Concentration

Course packets

CTEC

Field experience

HEAP

Internship

Interpretive
questions

The building in which most MSEd courses are held — your home away
from home as an MSEd student.

A little more sophisticated than the name implies, this is an online course
management system that allows you to electronically submit homework
files, email your entire class, post messages to a bulletin board, and view
your assignment grades, among other things.

Computer Assisted Electronic Student Activated Registration- a secure
web site through which you can register for classes, view your course
grades, request an unofficial transcript, monitor your tuition balance,
make tuition payments and more.

Counseling & Psychological Services — these services are available to all
full time students. Find out more at www.northwestern.edu/counseling/

Similar to a “major,” each concentration within the MSEd Program has its
own set of required courses.

A collection of articles or book chapters compiled and copied by
professors, these are used in addition to or in substitution of actual books.
Course packets are usually purchased either at CopyCat or at Quartet
Copies, both in downtown Evanston.

Pronounced “C-tec” — Course & Teacher Evaluation Council. CTECs
refer to the evaluations you complete at the end of each course and the
compilation of course evaluation information that you can use to inform
your registration decisions. If you do not fill out CTECs for all of your
courses you will not be able to view CTECs on Caesar the next academic
quarter.

This generally refers to student teaching within the MSEd Program, but it
can be any authentic activity that involves applying classroom knowledge
in a school or community setting.

Higher Education Administration and Policy—one of the four MSEd
concentrations.

A work experience in which students actively reflect on their learning.
Internships are recommended in all cases and required in some cases; they
are worth one academic credit.

Questions for which there can be more than one satisfactory answer based
on a certain text. All MSEd students lead interpretive discussions based
on these questions at some point during their Master’s Projects.

55



Appendix |

LocC

MSEd

NetID

Norris

P/NP

Practicum

SESP

SCS
SPAC

ucs

WildCARD

Glossary of Terms and Acronyms

Learning and Organizational Change — an undergraduate major and a new
master’s degree program as of January 2002.

Acronym for Master of Science in Education — pronounced “M-S-Ed”.

Similar to a username, you’ll need this combination of letters and
numbers to access secure sections of the Northwestern University Web
site including your Northwestern email account, CAESAR and
Blackboard.

Norris University Center — the place to go for coffee, Willie’s Food Court,
and the campus bookstore.

Pass/no pass — students cannot take courses on a P/NP basis and still
count those courses toward the MSEd degree.

This generally refers to the hours during which elementary and secondary
education students observe mentor teachers in urban and suburban school
settings.

School of Education and Social Policy — pronounced “Ses - P”

School of Continuing Studies
Henry Crown Sports Pavilion and Aquatics Center — pronounced “spack”.

University Career Services — the place to go for career counseling and/or
help with your resume, cover letters, interviewing, and salary negotiation
skills.

Your student identification card, which you will need to gain access to the
library, check out books and ride the intercampus shuttle. You
WildCARD also gets you discounts at many Evanston retailers and can
also act as a debit card for vending machines, meals at Willie’s Food
Court in Norris or printing in the library.
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